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ABSTRACT 

In July 1973, th^ Ne^j Hampshire School Onion 58 began 
operation of its Experime|tal School (ES) Project. One of 10 "projects 
nationwide which make up Project Rural, SS's aim was to develop "a 
community'-centered scht)ol" which utilized available huoan and natural 
resources to foster poiiitive attitudes toward learning, provided 
individuals with basic.skills which enable them to realize personal 
goals, and utilized cotomunity resoujcce facilities as a basis for 
lifetime learning oppoxtunities. Project components were 
administration, in-hodse level I evaluation, and instruction. There 
were 3 instructional/componen ts: ' career/vocational education, 
language arts, and ornvironmental/outdoor education, as well as adult 
education. An .in-service training program ^ was conducted to provide 
practicing educators with the opportunities to^ enrich their learning 
and to expandjjtheM- awareness of new practices \an*d techniques in 
project related components.: Since May 1975, , a teacher recertif ication 
staff developn^ny program has been operated by Onion 58. The ES 
project's in-^^eDvice workshops, minishops, sKillshops, visitations, 
and staff training activities complimented the lop^T' pro'gram aftd 
provided teachets with the opportunity, to gain 'c^dl^^llburs/of credit 
toward tHeii/ p/ofessional recertif ication . (NQ) 
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STATEMENT 



The overall p\iri>t)ge of in-service programs is to provide 
practicing classrpom'teacheps;" resource personnel, .and building/ 
system level administrators, with quality training which 1) 
devielop^ their awar^nees o^^^new practices etnd techniques, / 2) 
exposes practitioners to the 'how-to-do-its' of their,. profession, 
3) provides social^ interaation situations, 4) allows for the 
exchange of ideas /and es^eriences, ^) provides the opportunity 
fot skills development/application, 6) provi^fes for expo^We to-^ 
and interaction with new instructional eq\iips^ent__ani materials, 
7) directly involves educators in the process of instrjj^tlonal 
program development, ai^ 8) provides the opportunil^ to use 
teachers/staff j^ersonnel/administrators as resource people to 
other educators; using the resource person's expertise and skills 

in instructional situations. 

' * . ^ 

The stiructure and purpose ot in-service training can provide 
teachets/staff personnel/administrators with direct enrichment 
and learning experiences, with vicarious enrichment^ind learning 
experiences, and/or With e3q)osu^e tp resoTirce people in the field. 

The in-service program can take the fovjai of 'how-to-do-it', 
workshops, conferences, building or system ]:evel meetings, ^guest 
speakers, visits to other classrooms/buildings both near-and-far, 
field trips iiitd both the natural and social environmental 
surrovmdings , summer session aijd/or evening courses, educational 
television courses (i.e.. Sunrise Semester) and/or travel. SEE 
DIAGHAM I 

In-servicje training programs can be tied into the day-torday 
development of instructional materials and programs, can serve the 
periodic and special needs of educators, can be employed for 
purposes of e3q)osure to new equipment and materials, and can be 
used to bring teachers and administrators - teachers and teachers - 
administrators and Administrators together for purposes of social 
interaction/group training/or the exchange of ideas and experiences, 
SE^ DIAGRAM II 



DIAGRAM II IN-SERVICE OBJECTIVES 




CASE STUDY 



JLn July 1973, the New Hampshire School Union 58 's NIE 



funded EXPERIMENTAL SC HOOIfi- project became operational. This 
project is one of yJfen/t^)' projectrs^ nationwide which makes up 
Project Rxiral. 

As stated \^^i^s five yfear plan, the project's central 
thene is develop "a comaiUntty centered school which: / 

a. utilizes available iwman and natural resources to foster 
jDositive attitudes toward /learning. 

b. provides individuals with basic skills which will enable 
them/to realize personal goals. 

<6. utilizes community resource facilities as a basis for 
lifetime Ija^jjcig opportunities" . 

Thusf /the overall purpose of the ES project's in-service ' 
|;rai^mig .program is to provide practicing educators with the 
Qpportimit ies to enrich their learning and to expand their 

awfiraness'of new piia^i^ccs/techniques in project related 
components - so tha'^ th^^^^mi^it^etter utilize avaiia^le^uman 
^ ^^^^ resources , provide inctt^clduals with basic skills , 
and utilize community resource facilities ,for lifetime learning 
opportunities; to help students learn and to see the relevancy 
of their educational experiences to their day-to-day lives and 
to future plans. 

• 

The Union 58 ES project consists of an administration 
coiQ)onent, an in-house level I evaluation component, and three (5) 
instructional components; career/vocational education, language 
arts, and environmental/outdoor education, as well as adult 
education. .. " ' 

Since its f^lTst operational year, the local ES project has 
strived to achieve the following component objectives - as stated 
in the managemei^t-by-objectives format of the project's plan. 



Career/Vocational Education . 

!• Provide for a perceptual enrichment process to r 
acquaint students with a. bread spectrum of present and futuire 
employment opportunities. I . 

2. Provide both in-service and on-the-job ^raiiang 
opportunities which will enhance skills development in a variety 
of occupational areas. « 



' 3* Incorporate hximan and natural resources into the 
curriculum. ^ ^ 

Language Arts 

1. Develop a Llanguag^e Arts curriculum wJiich insxire^ 
individual responsibility apd accountability for his/her 
learning activities and decisions. ^ 

2. Develop learning situations which allow for /and 
encourage individual self^acing on a limited, selected activity 
basis. \ 

3» Relate the Language Arts curriculum to the needs of ' 
the individual student. 

Environmental/Outdoor Education » 

1. Provide K-12 classroom and on-site leamiiig activities 
which will develop individual's perceptions of the natural environ- 
ment and man's relationship , to it. • 

2. Provide K-12 classroom and on-site learning activities 
which will develop the individual's skills in communications, 
decision making, and problem solving and will develop a sense of 
SELF - as related to social interaction situations. 



In designing its in-service training program, the ES project 
director and administrative COUNCIL sought to develop a vehicle 
* which not pnly serviced the needs of classroom teachers^ but also 
provided opportunities for their "direct involvWent in awareness, 
"evelopment, exposure to new programs, skills development, program 
eVelopment, and classroom testing techniques. 

J.n order to involve teachers in the on-»gpjLng process of 
program development, a series of workshops and visitations were 
outlined and conducted-. The purpose of the visitations is/was 
teacher e^qposure to, others who are/ were already invplved in 
working with career/ vocl[^ionai education," language arts, and 
environmental/ outdoor education program devflcipaent and/or revision. 
The workshops are/were planned to exposja teachers to resource people 
who would instruct them in techni^es^f .p3>esentation, materials 
identification and/or ma^erial^ construction, curriculum development 
and i'esson writixig, and ' hoj«r4o-do-it ' activities/projepts for' 
students.. / * 

There are several diffjsrent typ§s of 'workshops' whicli have 
been developed and emplo:jrpd- by the pto^ect staff. . ' - • . ' 

V/DRKSHOPS . The project's concept of workshop involves a'' 
variety of organisational strategies and stated purposes. 

Workshops are usually day-long' or half -day (release time) 
sessions which provide opportunities for skills deve-lopmeht., 
materials construction, and 'how-to-do-^t* techniques. Summer 
workshops are usually oriented toward/ lesson development and 
-curriculum writing. 

MimESHOFS/SKILLSHDPS . Bj definition, these activities provide 
for enrichment extferiences." mej are usually scheduled for after 
school hours, on Saturdays ^r during school vacations. The "mini 
shops (usually two hours ^hg) are co^emed with materials « ' 
introduction and 'how--^do-its' . , ^^e skillshops are geared toward 
•skills enrichment an^are usually^ficheduled as follow-ups to 
workshops. / / ' * 
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^ STAPP TRAINING > The environmental/outdoor education 
component provides for a volunteer teaclier outdoor education 
8taf4. This staff 5 working with the EE/OE coordinator, 
schedules - conducts - evaluates weekend daytrips (oie day 
hiking trips) and overnight, camping/hiking trips for students 
in grades six through twelve. 

The OE staff members receive leadership train ing^ first 



aid^S^iniHg^ etc. from the Appalachian Mountain Club (AMC), 
from paid. consultants, and/qr'from fellow experienced stkff - 
members.'-' this training is provided to^ the staff on weekends, 
after s5hool^ and/or during "K^^^ummer months. 




cshops and/or minishops - as well as skillshops - can 
15e^8ed as pre-prpgram' development activities and post-program 
development activities as well as training activities which are 
applied to teacher training and enrichment during the program 
development . prbce^ . 




IJ:SSONy<DEVELOPMENT and SKILLS LISTS 
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In the car^er/vocatioAal education and environmental 
education components a* stated strategy of lesaon card development 
^ was devised which differed from the strategy employed in the 

development of communications skills lists./ All threq component 
areas and related staff had been charged ih the project's five 
"^ year plan with the development of instructional profq^ams . 

Careel'Aocational Education . Begixming in September 1974, 
the career/vocational education coordinator conducted a. series 
of awarenesg/e^qposure workshops - la^;er to be followed up with 
minishops and skillsh6ps. 

Teachers were introduced to newly developed career edjt^eition 
materials at the same time that they were being formally ( A 
introduced to ^career education as a concept and as an operational 
reality. The project's first efforts in teapher iwareness were 
^ to introduce them to the career clustei^s - as developed and 
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/ 



^promoted by the Department of Health, Education, and Welfare - 
Washington, D.C. . 
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Dxzring the coiirse of the 197^-1975 school year^ teacher6 
wei^e directly involved xu writing and classroom testing 
instructional lesson cards* 'At the end of the 1974-1975 school 
year a total of eighty^five (85) Kindergarten throizgh grade six 
(E-6) career awareness le^^ons had been developed. 

During the monthsXof July and August (1975), these lessons 



run off, and assembled into a 



were typed on ditto mastersN, 

teacher resource guide. , Copi|Les of this guide 'we3>€' duly 
^ distributed to teachers at tHe beginning of the 1975-1976 s'chool 
ye&r in September at teacher Orientation. 



SAMPLE CAfim AWARENESS 



WOBLD OF WORK 



stat: 





GRADE RANGE: 6 



CONCEPT: To Develoi) Student Awareness of Others and Qccupations 



purpose of this lesson is to acquaint ^tudents 
some occupations in the aiarketizlg field. 



class days - 30 minutes per class , 

GETTING THE 'GOODS TO USERS (filmstrip) 

Follov-up diacussionCa ): What is supply and demand? How 
do supply oand demand f^f feet us? What is a producer? 
What is a consumer? .How does a salesman earn a coaamission? 
What is advertising? ^ 



/ 



MATERIALS: . Career Aw^irsi^es^ Program - Marlceting rand Distribution 
. Salesmen (and /{Saleswomen in Rety.1 Stores 
. Supermarket Workers 
. Service Station Workers 
. Dairy Product Delivery 

. Drug Store Workers 5 
Our Interdependence on Transportation Workers 
* . Community Helpers , ^ 



SUGGESTED ACTIVITIES: . ' ' . ^ . ' , , 

: I . . ^ 

• Visit retail stores, dairy farms, transportation 
service facilities. - ^ 

. Investigate wll9^1esalers and the product 9 they aell.. 

. Invite guest ;3p«akers into the 'classroom; 

. Students bring examples of advertising t^o class, and 
discuss. / ' 

. What mak^s good advertising? 



Language Arts . lx( order to inyolvp classroom tdachers in-' the 
process of ctirriculum development for grades one through twelve 
(1-12), there was a need to create an in-service format suited 
to busy schedules. * ^ ' 1 . 

The approach used was to conduct sm^l group meetings-*-to be 
held >oth during school hours on a release time basis and after 
school. 

Esther than involve teachers in a lengthy process of 
curriculum development it was decided that^ a skills list would^. 
be developed for each grade - one grade at a time. Thus, second <^ 
grade teachers were involved in writing - and later reviewing - 
a skills liBt jxxst for the second-grade. At a l&ter time, all 
teacherfi^ were involved in coordinating the grades 1-12 lists for 
purposes of integration and sequence. . ' . 

In ordei^ to develop a series of skills list^^^^ch would, 
constitute the basis of a continuoiis, integrati^d jand jsequ^ntial 
communications skills oz^ented language arts progt^am it was 
necessary to begin by introducing teachers to. a wide vafiety of 
materials and to reetding consultants who spent, several hours 
outlining basic skiXls deyelopment/enrichment^process^s for grades 
1-12. With this , knowledge in hand, the teachers and the component 
coordinator carefully analyzed the leveled reading e'eries and 
identified Tcfasic skills at each grade level. 




SAMPLE SKILLS LIST 
GBADE 2 

I. ^ BEA]DI1?& SKIT.TP . - ' , . 

A. phonics and Word Attack Skills 

1. Know consonants taught in the first grade 

2.. Know word families 

5. Know long. vowel sounds 

4. Know three lettef ♦initial consonant blends 

5. Understands concept of syllable ETC.. 

B. Word Recognition 

1. H Recognize 220 -Do^ch. words 

2. Recognize compound words ETC. 

C. Ciomprehenaion Skills 

1. Finds ijhe- main idea in\he story 

\ , 

2. Predicts outcomes from fadts and events in thO' story 

3. Uses picture and word clues ETC. 

D. Literature and Reading ^ 

1. Know the difference between a poem and a short story 

2. Can follow and remember the plot sequence 

II. WRITIHG SKILLS 

A. Potmal Writing 

B. Creative Writing 

III. LANGUAGE SKILI^ * 

A. Mechanics 

B. Dictionary Skills 

C. fland Writing 

ly. ORAL and LISTENING SKILtg 

A. Speaking Skills • 

B. Listening Skills )() 1 3 





Environnental Education ^ In the summer of 1975, the 
volimteer outdoor education staff received leadership skills 
training at .the Pinkham Notch site of the Appalacljiian Mountain 
Club (AMC) - located at the base of Mts. Adams, Jefferson, and 
Washington. Thus, the project's weekeM cfimping/hlkjLng program 
for students in grades six through twelve became operational in 
Sel>tember 1973. ' 

• During the course of the 1*973t197^ school year, the 
organizational format of the K-12 EE awareness program was 
established - with the creation of EE lesson cards by teachers 
and staff members. From September 197^- June 1975, teachers 
wrote EE lessons and tested them both in the classroom(s) ayd 
outdoors. ^ • 

In order to assist teachers \n the development of lessons, 
the^^w>mponent ' s coordinator conducted a series of awareness/ 
exposure workshops for teachers; to introduce, them to EE concepts 
and programs, to expose them to 'experts' in EE, and to investi- 
gate the wide variety of instructional equipment and materials. 

As a follow-up to these workshops, teachers were involved 
In the writing of lessons, were taken on environmental awareness 
orientation field trips and nature walks, visited other programs, 
and took part in conferences/meetings conducted by EE groups. 

Currently, grades 7-12 teachers, peeting in small groups 
with the component's coordinator, ' are developing lessons for 
classroom and outdoor use. 

Lessons are compiled into teacher resource guides and 
distribu.ted to Union 58 faculty/staff members. 

SAMPLE EE LESSON 
GRADE 4 



CONSERVATION EDUCATION GRADE RANGE: 4 

CONCEPT: People Need To Work Constantly To Conserve Natural 
Jtfesources 

STATEMENT: Because natural resources are finite, MAN mus^ conserve 
these precious commpdities. He must plan to 'harvest' 
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these natToral crops and devise ways by which he can^ 
manage their use* /y 

LESSON: 10-15 class days - 50 minutes per ciaes : ^^l 

!• What Is Conservation (filmstrip> // 

Follow-'Up discussion : What is, conservation? HoW^is 
MAN dependent upon soil-water-f^rests-minerals? 
What are non-renewable resoiirces? Give some exantpJL€M^# 
Why. must non-renewable resoTiroes be managed ^and / 
conserved? 

11. The Supply f filmstrip) . ^ 

The DemaM (filmstrip) 

Balancing"the. Supply and Demand ( f ilfistrip) 

Follow-up discussion : HumaiT consumption of nattut^al 
resources* Human use of natural resources* How 
does a large world population effect the conservation 
of non-reHewable and renewable i^tural resources? 

* What are synthetics? Give some examples. 

III. Using Our ffijierals Wisely ffilmstrip) 
Using Our Forests Wisely ! {filmstrip; 

gollow-up discussion : How iarportarit are minerals to 
life on tiarth? Give some examples of Earth's minerals! 

* How does MAN use minerals? In what ways do forests 
serve life on Earth? What is reforestation? . Why is 
it necessary? 

SUGGESTED ACTIYIOJIES : 



• Students collect mineral samples. Supplement collections 
with research reporjbs* 

• Students go on daytrips - collect mineral samples 

• Students collect samples of synthetics' 

• Students malce * tabletop scenes of natural resburce 
utilisation and conservation. 

. Draw maps of specific countries and tktfworld - ^ ^ 
research the topic of population - locate populatioii 
centers • , - 
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COMMENTS 

Since May 1975 1 Unioni5^ has been operating a teacher 
recer'fl^ifiaation sta^f development program* The ES proJ«^'s 
in-service workshops » minishops, skillshops, visitations, and' 
staff ^training activities compliment the local program and * 
provide teacljers^with IJhe opportunity to gain clock hoiirs of 
credit toward their professional reCertification. 

The State of' New Hampshire, while retaining the authority * 
to initially certify teachers/administrators, has delegated 
responsibili^ for the periodic recertification of its teachers/ 
administrators to the local school districts/unions; namely, to 
the several superintendents-d^-school. 

According ^o the Union 58 staff development plan, each 
classroom teacher must accumulate a total of one hundred (liDO) 
^ approved clock hours of credit within a. three year period. At 
the building level, the principal functions as staff development; 
^ advisor to eacli and every staff member. At the ES project level, 
the project director fxmctions as advisor to the project's staff. 
The superintendent-of-sch6olfi serves as staff development advisor 
to each of his administrative assistants. 

With this staff development format in-place, the ES project's 
in-service training program has come to take on new importance 
and meaning for all teachers in Union 58 plus many teachers 
from outside the union. In addition to providing awareness of- and 
exposure to facets of career/vocational education, laiiguage arts, * 
and environmental/outdoor ^education for purposes of program develdp 
ment and implementation, the pro^ject's enrichment offerings also 
provide teachers the opportunity to gain recertification credit. 

Y » 

Initially, otir ES prb||ect workshops were conducted on a 
'teacher release time basis - , thereby all teachers were reqtiired 
to attend the activities planned. For workshops, minishops^ and 
skillshops offered on weekends, during vacations, or in the stimmer 
moitths, each participant was paid a stipend of twenty- five dollars 
per day. It was felt that the project needed an incentive to get 
' teachers to become involved in in-service training. 
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With the advent of the- Union 5S staff developaeht 
program, iiany teachers now have a ziew activation 'for . 
participating in project-related /in-service offerings - 
on a completely voluntary basis/ Sinde May 19^5* the \ 
project has decreased the number of teacher pfidd workshops 
and has offered activities after school - rscther than on 
a release time basis during the school day. The tffacher 
partlcfpation has increased^ evidence of internial molivation. 



In-service programs; content and resources^ should 
service the classroom teacher, service personnel, and 
admfiistrators who, ^n turn, service the abilities, interests, 
and needs of students. Because practicing educators are 
engrossed in their day-to-day tasks for the better part of any 
given calendar year*, there is a need to meet their concerns 
and needs on a day-to-dSy and need-by-need bisis rather than 
having them wait to ask their questions and to receive ihhiv 
answers only during the non-school m<Hiths (July-August) when 
summer session courses are offered* ; 



RICHABD Oe PSSSSa, £D.D« 
OCTOBER 1975 



l()17 



